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ABSTRACT 

The Adult Basic Education Project of the Career Centers Program, 
Division of Extension and Continuing Education at the University of Puerto 
Rico, was funded by the Federal Office of Education as a three year demon- 
stration project from June, 1971 to June, 1974. 

It served a population of 1,241 educationally disadvantaged Puerto 
Rican adults, ranging in age, from 16 to 60 and in grade level from 0 to 
more or less 12 grade. 

This student population was distributed among three training cen- 
ters strategically located to serve different area^ around the cities of 
San Juan, Caguas and Aguadilla. 

High quality services (educational and supportive) were made pos- 
sible through interagency funding and coordination, and through the adoption 
of a systematic approach to programming in all areas and levels. 

Three main areas of programming received special attention: 
Staff Development, Curriculum Development and Student Participation. 
Curriculum development centered around Language Arts skills identified 
as basic tools to learning in all content areas. 

A Reading Program for illiterate adults was developed. The 
content of this program was based on occupational and everyday concepts 
of special interest to this particular clientele. Eighty-six adults partici- 
pated in this reading program and fifty- four developed basic skills which 
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should enable them to continue to improve with independent practice • 

Average attendance of participants in this reading program was 
nineteen days in the one year duration of its implementation- 
Other curricular materials were produced on a less formal 
basis. Staff development was a basic component, and student partici- 
pation was promoted as essential to the effectiveness of the educational 
program. 
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Evaluation Report 
Adult Basic Education Project 
Career Ct^nters Program 
Division of Extension and Continuing Education 
University of Puerto Rico 

L Tntrodiiriion 

The Adult Basic Education Project of the Career Centers 
Program at the University of Puerto Rico, funded by the Federal Office 
of Education, began its operations in August, 1971 as a three year demon- 
stration project. 

ABE funds served to reinforce the adult basic education com- 
ponent that already existed in the Career Centers Program since it was 
established in 1968. 

The Career Centers Program general objective was to provide 
educational experiences for Head Start paraprofessionals so that they 
could improve their occupational competencies, and advance in career 
development. For this purpose full-status training centers were estab- 
lished in San Juan and Ponce m 1968, and a limited- services center 
opened in Aguadilla in 1970. As soon as implementation of the edu- 
cational program began, it was evident that progress in occuj^tional 
competencies required basic skills, especially communication and com- 
putational, and specific knowledges which are essential to understanding 
of leading program principles. Since Head Start funds were allocated 
specifically for occupational training purposes, ABE funding was an 
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answer to these adults' need for basic education experiences as the 
foundation for Uie development of occupational competencies. 

So, on August 1, 1971 the Adult Basic Education Project of 
the Career Centers Program began its operations. The program in 
the San Juan Center was substantially strengthened. The center in 
Aguadilla was brought up to full status and a center was opened in 
Caguas to serve the Head Start program in the eastern part of the is- 
land. With increased resources made available through inter-agency 
funding and coordination, the adult lasic education experience was opened 
to employees of other human services agencies, as well as to educa- 
tionally disadvantaged adults residing in the areas served by the train- 
ing centers.* 

During its last year, 1973-74, the Adult Basic Education Project 
underwent some modifications in its organization due to changes in Head 
Start philosophy, which required that the Career Centers Program con- 
centrate its efforts in the provision of training experiences for Head 
Start educational personnel (supervisors, teachers aid teadier aides). 
Thus, the San Juan Center which had always served mostly Head Start 
paraprofessionals including cooks, cook aides, social agents, health 
services agents, etc. , discontinued its ABE center-based program. 

♦See appendix 1 for a list of agencies served throughout the three year 
period. 
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Instead, the program eximided into the community, limiting itself to 
implementation of the reading prc^ram with illiterate adults some of 
whom were related to Head Start and others who were not. The cen- 
. ters in Aguadilla and Caguas continued as before, although the number 
of participants from Head Start in the ABE program was reduced. Com- 
munity residents and participants from other agencies filled the slots 
left open by the Head Start people. 

Throughout its duration, the ABE Project retained its l»sic 
outstanding features: 

1. Participation open to adults ranging in grade level from 
0 to + 12 grade. 

2. Programming for adult participants employed as jara- 
professionab and non-professionals by Head Start and 
other Human Services Agencies. 

3. F^rogramming for unemployed adult participants. 

4. Year-round open admission into the program. 

5. Programming for each participant's needs, to be pursued 
at each individual's own pace duriiKf the one-day a week 
attendance to the training center. 

6. A supportive service component to assist participants 
with their personal and educational problems. 

o 10 
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The ABE Project terminated its program of educational activ- 
ities with participants in June, 1974. It then entered into a phase-out 
period for completion of evaluation and curriculum revision, and the 
preparation of this evaluation report which is being submitted in August, 
1974. 

n. Project objectives and evaluaticm 

For the Evaluaticm of the Project a plan was prepared by 
Project personnel with the assistance of a specialist from the Office 
of Educational Research of the School of Education, University of 
Puerto Rico. Interim report's submitted to the Office of Education at 
the end of the first and seccmd year, present in rmrrative form, de- 
tailed accounts of the different aspects of program planning and im- 
plementation. This final report is based on the evaluaticm of the Proj- 
ect according to the Evaluation Plan. ♦ 

It presents an overall view of the Project's achievements in 
the light of its global goal, and a more detailed account in the light of 
specific objectives. 

A. Global Goal 

To reduce the educational and occupational disadvsuitages 
of + 800 Puerto Rican unemployed and underemployed adults through 

*A copy of the Evaluation Plan was submitted as part of the third 
quarterly report for 1973-74. 
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a special adult basic education program. 

During its three years of operation, from August, 1971 to 
August, 1974, the ABE Project served a total of 1, 241 educationally 
disadvantaged Puerto Rican adults. This figure, more than doubled 
the expected enrollment. Cf these, 430 were Head Start employees 
who cerved as paraprofessionals in the different service areas of the 
program, and 210, were Head Start volunteers. The latter were un- 
employed adults from the Head Start communities. The rest of the 
participants were paraprofessionals and non-professicmals from other 
human services agencies, and unemployed residents of the training 
center communities. (Appendix 1 ) 

ABE participants ranged in age from 16 to 60 years, with the 
average age being 30 years. They ranged in educational level from 
0 to i 12. Based on regular school grades, the average educational 
level was 6. 69 grade. 

These adults attended the training centers once a week, on time 
given by the agencies in the case of those who were employed, or on 
their own time when unemplc^ed. Average attendance of i^rticii^ts 
during the duraticm of the project was 24 days. Seven hundred and 
eighty-six adults, or 63 per cent of the popalailcn took placement tests, 
including the GED. A total of 566, or 72 per cent advanced in grade 
level from 1 to 3 grades or more for an average advancement of 2 grades. 
(See Graph I for illustxaticm. ) 
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The 17 per cent who did not advance in grade level, improved 
in academic and occupational skills according to other evaluation cri- 
teria such as teacher made tests smd on site supervision. 

Placement tests whidi were given periodically, were optional 
for all participating adults. In no instance were they mandatory, either 
by the training centers or the sponsoring agencies. Each adult made 
his own decision. Teachers made recommendations based on their knowl- 
edge of each particular individual. If the teachers thought that a student 
should take the placement test, and the student was reluctant, the student's 
wiU prevailed. Frustrating experiences are detrimental to student's 
real progress especially in the case of adults with a background of edu- 
cational failure. 

A population sample of 60 participants from 9 agencies other than 
Head Start taken from the three centers reveals that: Out of the 60 stu- 
dents, 60 took placement tests. One hundred per cent advanced from 
1 to 3 grades or more, for an average advancement of 2 grades. Of 37 
who were unemployed at the time of enrollment, 60 per cent obtained 
employment. Average age of these participants was 29 years, and average 
educational level was 8th. grade. * Forty one per cent continued studying, 

*See Appeadtx 2 

Refer to ABE Second Report - August, 1973, pp. 23-24. 
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and 37 per cent advanced in their jobs. In the case of Head Start employees, 
the overall aim was to improve occupational competencies. The adult 
basic education experience was a component of the total educational pro- 
gram. Its success was determined not so much by advancement in grade 
level, as by iiiprovement in performance on the job. 

Of 80 participants in Project Alpha, during 1973-74 when 
formal implementation of this reading program took place, 54 developed 
basic reading skills and should be able to improve with independent prac- 
tice. Nineteen had completed the first ten lessons by March. Of those who 
took the Department of Education placement tests 21 achieved grade place- 
ment of from 1 to 6 grades. Average attendance for Alpha participants 
was 19 days during the one -year period. 

B. Specific Objectives 

For evaluation of specific objectives, five areas were 

identified: 

A. Establishment of services and coordination of 
resources 

B. Working Procedures 

C. Curriculum 

D. Staff Development 

E. Student Participation 
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Each individual area contains its own particular objectives. 
For the purposes of this report each area will be listed and a summary 
of findings under each objective presented. 

Area A : Establishment of Services and Coordination of Resources 

1. To expand services offered by the Career Centers Program 
to paraprofessionals and nonprofessionals employed by 
Head Start and other human services agencies as well as 
to unemployed and underemployed educationally disad- 
vantaged adults in certain Puerto Rican communities. 

a. To add an ABE Project component into the existing 
San Juan Center on a cost sharing basis with Head 
Start. 

In order to cope with an increasing demand for serv- 
ices related to ABE, at the San Juan Center, 0iysical 
facilities were expanded in 1971-72 to include an annex 
to the Center. (See Appendix 3, page 1, columns 4, 5). 
In terms of educational as well as administrative respon- 
sibilities a group of six working positions were added to 
the existing personnel at the San Juan Center in order to 
increase services and facilitate program implementation. 
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For FY 1972-73, a Counselor was incorporated to the 
working team in order to strengthen the supportive 
services component at the San Juan Center. (See 
Appendix 3, pages 1, 2, column 8.) 

To incorporate participants into the educational 

program from other human services agencies in 

addition to those from Head Start. 

Steps were taken to incorporate participants from 
different agencies both public and private, in order to 
fulfill one of the major objectives of the ABE Project. 
A total of 601 participants from a '.vide variety of hu- 
man services agencies were enrolled during the three 
year period of duration of this Program. The grand 
total of participants rises above the 800 participants 
mark, as a total of 640 Head Start participants is ad- 
ded up to the aforementioned cipher (See Appendix 1). 
Excerpts from the quarterly and Second Year reports 
(See: Second Report-August, 1973, page 41; Report for 
the months of November, December, 1973 and January, 
1974, page 6, Letter F.) reflect the dynamic nature and 
growth of ABE throughout project duration. 
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c. To incorporate a number of unemployed or under - 
employed adults from the community . 

Data gathered in reference to this objective reflects 
that from a sample of 60 participants, 37 or 62 per cent, 
were unemployed at the onset of the Program. (See 
Appendix 2 , colum 9 ). With regards to the whole popu- 
lation involved, a more descriptive picture is presented 
in Appendix 1 • 

Efforts in regard to this objective should be considered 
as a means to achieve the overall objective of improving 
the educational background of this group of citizens, in 
order to further their possibilities of employment. 

d. To expand the limited services of the training center 
in the western part of the island (Acfuadilla) to full 
center status. 

In order to increase the services offered at the train- 
ing center in Aguadilla and raise its working potential 
to full center status, significant growth was achieved, 
in physical facilities and human resources. 

The progressive addition of new facilities and per- 
sonnel, was highly relevant to the increase of services 
offered by this center, (Appendix 3 , pages 3, 4, 6, 9, 
cclu:ims 4, 8.) 
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e- To establish a training center in the eastern part 
of the island (Cacruas) to service the population 
that region . 

Lack of transportation facilities and relatively high 
cost of whatever transportation is available, made it 
necessary to open a training center to serve the eastern 
part of the Island. Caguas was selected as the most 
convenient site and the necessary provisions were made. 

Funds were assigned for the establishment of ade- 
quate physical facilities as well as for the appointment 
of personnel akin to the main services offered by ABE. 
The utilization of monies for the organization and 
development of a functional working team at Caguas, 
was started in 1971. From then on this center developed 
its potential to reach full center status in 1973-74. 
(Refer to Appendix 3, pages 4, 7, 8.) 

To coordinate federal and state resources to produce a 
compr'*'hensive approach to adult education, 
a. To coordinate federal and state resources to provide 
a comprehensive approach to adult education . 
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The very nature of the Career Centers Program and 
the ABE Project, required coordination between federal 
and state resources in order to achieve the comprehen- 
sive approach to adult education which was desired. 
Different documents give ample information not only 
on the provision of physical facilities, but also on the 
participation of human resources in different activities 
related to the achievement Of a comprehensive approach. 
(Refer to: Appendices 7 and 8 ; the First Annual Report 
FY 1971, pp. 8-10; the Second Report, August, 1973, 
pp. 11-12 and 35-37.) 

3. To set up a combined program of educational and supportive 
services to facilitate recruitment, placement and follow up 
of ABE participants. 

a. To set up an educational program for educationally 
disadvantaged adults ranging in grade level from 0± 12. 
As the needs of students were assessed, an educational 
program was structured with Language Arts as the core of 
the curricular materials. This educational program was 
dynamic in nature and responded mainly to student's needs. 
In this context it was mainly responding to the program 
commitments. 
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This viewpoint elicits from the consideration of infor- 
mation gathered through the duration of the program. 

The final results concerning the nature of the educa- 
tional program reveals, that a systematized and well 
structured schema for learning was developed and 
adopted. 

Opportunities for student participation with regards 
to organization and modification were provided at different 
levels. The results of their participation was most mean- 
ingful in the adaptation of materials and activities to stu- 
dents' interests and needs. (See Report for the months of 
November, 1973 thru January, 1974, page 9 for a descrip- 
tion of some of these activities. ) 

An accurate description of the nature and highlights of 
the educational program is presented in the Second Report, 
August, 1973, pages 8 thru 37. A detailed presentation of 
the Language Arts basic goals and activities appears on 
Appendix II of the Second Report, August, 1973. Data re- 
garding students' reactions and evaluations as well as 
personnel evaluation of various aspects of the educational 
program is included in Appendices 9-14. 
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b. To set up a BrCKiram of supportive services to facilitate 
recruitment and follow up . 

As a result of joint planning of the administrative and 
educational staff a wide varied of techniques and forms of 
supportive services, were set up and continuously used in 
order to facilitate recruitment, placement and follow up of 
participants. The most successful of these instrumaits 
appear to be: interviews, diagnostic tests, placement tests, 
direct observation, personal records of students, student's 
profiles, open house activities and daily periods of orienta- 
tion and evaluation made jointly by teachers and students. 
(See lages 6, 10 and 11 of Report for the months of August, 
September and October, 1973. ) 

Other counseling and guidsmce activities were plumed as 
an important component of supportive services for pirticiponts. 
(See Report for the months of November, 1973 and January, 
1974, page 9 (Part C) and page 10. Additional data on this 
subject is located on Appendix 4, columns 26-33) 
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Area B : Workinq Procedures 

1. To facilitate program plaimii^, implem«xtati<ai, evaluation 
and revision. 

a. To adopt a systematic working procedure that is appli - 
cable in different areas aiKi levels of programming . 

The ABE Project has operated as a comp(»ieitt of the 
Career Centers Program, so worldng procedures were 
established according to pn^ram and project commitments. 
At the cmset of the Project a policy of tewn planning ami 
decision making was adopted. To facilitate implementaticm 
of this policy a systematic approach vms adopted to provide 
the necessary framework in which to function as a t^mi. 
(First Annual Report, FY 1971, pp. 11-15) 

This systematic approach was followed in different 
areas of programming such as staff^^^ and curriculum 
development . 

(1) (a) First Annual Report, FY 1971, i^. 11-15 

{b) Plan for the Development of an In. Service Training Program for 

Staff Development - August, 1971. 
(c) Staff Development - Evaluation Plan, April 6, 1972 

(2) (a) Plan for the Development, Implementatioi and Evaluaticm of a 

Reading Program for ABE Participants (Project Alpha) 
(b) Evaluation Plan for the ABB Reading Program (Project Alph^ 
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It was also followed at different levels (program, project 
training center and classroom) as evidenced in different 
documents examined"'. 

An examination of the Second Annual Report, August, 
1973, pp. 8-9 illustrates how the systems approach to 
programming allowed for revision of objectives, identi- 
fication of priorities and setting of projections. In the 
same report, on i^ges 15-28 additional information is 
given that illustrates systematic working procedures in 
the areas of staff and curriculum development. Of 
special interest are the training events on systematic 
program planning and implementation (PPI) and the use 
of a task oriented design for planning and development 
of training events. 

To work as a team with an interdisciplinary approach 
to program pteiminct implementation and evaluation. 

(3) (a) Copy of the Career Centers Work Prc^ram for the year 1972-73. 

(b) Copies of ABE short range plans (Central Office level) for the pe- 
riods of Noveml^r 15 to December 30, 1972; January 15 to 
February 16, 1973; March 5 to April 30, 1973. 

(c) Copies of Training Centers* work plans for program year 1972-73. 

(d) Sample work pl^ included in the Second Report, August, 1973, 
Appendix IV, pp. 1-3 
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As stated before, at the <»iset of the Project a policy of 
team planning suid decisi(» making was adoj^ed. (Fimst 
Annual Report, FY 1971, pp. 11-15; Secaid Report, August, 
1973, p. 14) 

The team, generally consisted of all members or re- 
presentatives of the Central Office Staff, especially the 
two directors (CCP and ABE), and the education specialists as 

well as ail members or reja^sentatives of the Trainii^ 
Centers staff including the director-ccwnlinators, the edu- 
cational staff both academic and occupatlcmal, and the sup- 
portive services staff. (Appendix 15) It is evident In 
information gathered from different docum^ts Uiat this 
team and interdisciplinary af^rc^ch was followed at dif- 
ferent levels of programming. Central Office (Appendix 12 ) 
and Training Centers (Appendices 8, 8a, 18, 19). Evidences 
of team work in the areas of curriculum development and 
supervision, as well as in e^^luaticm are also recorded in 
different documents. (First Annual Report, FY 1971, 
pp. 15-16; copies of interdisclpUiary units produced at 
training center level with the assistance of Centra Office 
specialists; Internal Evaluation Report of the Car^r Centers 
Program, July, 1972, p. 8, paragraph 1; pp. 14-15) 
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A gcxxi summary on the organizatlcm for the purposes 
of achieving this objective is ioaoA in Vhie ABE Project 
Seccaid Report, AiMfust, 1973, pp. 35-36. 

c. To evaluate working procedures adopted. 

During the period of May - July, 1972 an evaluation 
of the working system adopted was carried out. The 
overall purpose the eva^ticn as stated in the report 
was to determine uraierstaiKiinq of the system ^opted 
(its content and sequence) by educational personnel, both 
instructional and supportive sendees . {Informe en torno 
a la evaluaciCm interna del sistema adoptado para adies- 
trar en destrezas ocupaciot^es y en educaci&i t^sic^ - 
Julio, 1972**) A translated summary of this evaluation 
Is found in the First Annual Report, FY 1971, pages 20-29. 

On-going evaluation of systematic workii^ proc^ui^s 
was carried out at the trainii^ (inters through a varied 
of activities such as: oteervation visits, interviews, 
conferences, seminars, follow up visits, educational ma- 
terials development and evaluation, etc. (A(^ndix 16 ) 

An inquest among educatioial staff membei^ about the 
systematic approach reveals: (1) that 16 out of 26 



-19- 



respondents had no previous training in this approach 

(2) 26 received training while In the AfiE Project, 

(3) 25 used this approach in programming for ABB» 

(4) 20 adopted this approach for planning and imple- 
mentation in instances other than ABB instruction, 

(5) the majority indicated timt this aip*oacfa helped 
organizati(»i aiKi plazmii^, iiUH>^i^ staff's self- 
assuz^ce and facilitated sequencing and evaluatioi. 
{AK»rKlix 12) 

Four supervisors who work^ (Urectly wiUi training 
center educaticmal pers(%fii»l were interviewed in rela- 
tlon to the systematic appn^u^ to planning and teaching. 
All of them said that tl^ ^^|»^oack was followed by aU 
instructors under their suqpervislon. Amcmg the e^ddences 
upon which they based their answers, th^ menti(»ied: 
class obsenmtions, study of stiKients' progress reccxis, 
interdisciplinary meetii^ and interdisciplinary units. 
(Appendix 13) A summary of activities for the three 
year durati<m of the Prqject reveals a total of 82 dealing 
with evaluation. (Appendix 19 

Both annual reports (FY 1971 and FY 1972) ccmtain a 
section on evaluation. It is evident that throu^out the 
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duration of the ABE Project, evaluation as a part of the 
systematic approach to programming adopted, was given 
due consideration, as revealed by tiie evidence examined 
for this report. 

Area C : Curriculum 

1. To provide the foundations for learning by developing the 
skills which facilitate self -education and continued growth 
in academic competencies of students ranging in grade le- 
vel from 0 to + 4''. 

a. To assess students' needs in terms of basic learning 
skills, especially communication and problem solving . 

For evaluation of this objective a sample population of 
64 students from the three training centers (20 from 
Aguadilla, 20 from Caguas and 14 from San Juan) was se- 
lected. Study of programming for these students reveals 
that in every case needs were assessed through diagnostic 
tests, interviews and other means. (Appendix 1 1t A des- 
cription of services (educational and supportive) given to 
ABE participants in the three centers revealed a total of 
284 participants in the grade level range of 0 - A". Needs 
assessment in the academic area is reported for all 
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of these students, reinforced by assessment and orientation 
by the supportive services component. (Appendix 4) 

b. To design a program of learning activities to develop 
those skills which the students lack and to refine those 
which require additional practice. 

When the ABE Project was funded by the Federal Office 
of Education in June, 1971, there was already an academic 
adult education component in the Career Centers program, 
operating in San Juan and Aguadilla. The students who 
attended these two centers were Head Start paraprofessionals 
and volunteers who were given time (one day a week) to 
attend the training centers in an effort to improve their 
occupational competencies and their chances in career 
development. So, during the years of 1968 and 1969 in 
San Juan, and during 1969 in Aguadilla, a program of ba- 
sic education in three areas - Spanish, English, and 
Mathematics was offered to these adults, all of whom 
could be considered educationally-disadvantaged. Ma- 
terials produced by the Department of Education, as 
well as others acquired by the Program were used. 
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There were comprehensive lists of skills in the areas 
of Mathematics, Spanish and English which the instruc- 
tors used as guides in diagnosis, grouping and programming. 

ABE funding was intended to increase and improve the 
educational experiences provided to these and other adults 
incorporated into the Program. 

The adoption of a systematic approach to teaching at 
the onset of the ABE Project, increased awareness on the 
part of the educational staff for the need to design a pro- 
gram for the development of basic skills required as 
tools for learning by ABE participants, especially those in 
the lower levels. 

Evaluation of the ABE program at the end of the first 
year (1971) revealed that 81 per cent of the instructors had 
in their possession and had used listings of basic skills as 
guides in programming. Fifty per cent of the instructors 
in the area of language arts felt that they had to narrow- 
down to the most precise and relevant the comprehensive 
list of skills which they had been using. In Science, 50 
per cent of the instructors said that they did not have a 
list of basic concepts nor a descrijAion of basic processes 
and skills for the teaching of science. Seventy-five per 
cent of the instructors in English felt that skills should 
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be translated into learning objectives and be narrowed down 
to the essential. (Informe de evaluaci6n interna, Programa de 
Adiestramiento, julio, 1972, pp. 31-32.) 

A detailed account of efforts made by the staff to pro- 
vide the best possible program for the ABE clientele in 
levels 0 to + 4 is presented in the Second Report, August, 
1973, pp. 22-30. Continued concern is evident in periodic 
reports. (Report for the months of August, September and 
October, 1973, pp. 8-10; Report for the months of November, 
December, 1973 and January, 1974, p. 8, and pp. 12-14.) 

c. To acquire and/or prepare educational materials to 
facilitate the development of the educational program. 

A listing of materials acquired for ABE participants, 
levels 0 to + 4, would be too long to include in this re|X)rt. 
Inventories of all purchased materials are kept at the 
Central Office of the Career Centers Program, as well 
as listings of materials obtained from the ABE Division 
of the Department of Education. An examination of the 
lists of acquired and prepared materials submitted by 
the training centers reveals that a great number and va- 
riety of materials were acquired and prepared. Such 
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materials include textbooks, workbooks, practice 
excercises, diagnostic and evaluation instruments, 
pamphlets, manuals, guides, etc. 

Materials prepared by the Project include: (1) a 
reading program (Project Aljdia) based on students' 
identified needs and interests (Second Report, August, 
1973, pp. 23-25; Appendix II, Second Report) (2) Inter- 
disciplinary units produced by ABE and Head Start 
educational personnel ( Report on the use of an interdis - 
ciplinary approach to planning and teaching in the Adult 
Basic Education Project of the Career Centers Program. . . 
February, 1973, p. 4.) (3) Science materials based on 
topics of interest identified by adults (Quarterly Report - 
August - October, 1973, pp. 9-10; and Appendix II, 
pp. 13-14.); (Quarterly Report - November, December, 
1973 - January, 1974, pp. 13-14.) (4) Mathematics 
(Students' Manuals and Teacher Guides) (Quarterly Report - 
August - October, 1973, p. 9. ) (Quarterly Report - November 
December, 1973 - January, 1974, p. 13.) (5) EngUsh 
(Cycle I) (Second Report, August, 1973, pp. 26-27.)* 

^Copies of all these materials (Alpha, Science, Mathematics and English 
will be sent under separate cover to ABE, O.E, Washington, D.C. \ 
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2. To provide an educational program to develop knowledges 
and skills basic to academic advancement for adults ranging 
in grade level from 5 to + 12". 

a. To assess students' needs in knowledges and skills in 
the different academic areas (Spanish. English. 
Mathematics and Science. ) 

Once the students had reached the fourth grade level 
and became independent readers their main educational 
concern is advancement in grade placement and attain- 
ment of the G.E. D. Therefore, their needs were assessed 
and their programs developed, accordingly. 

A total of 957 students ranging in grade level from 
5 to + 12* were served by the Project. Their academic 
needs were assessed thru diagnostic tests, interviews 
and other means. (Appendix 4) 

The supportive services component worked hand in 
hand with the instructional staff in this 0iase of needs 
assessment. (E studio Exploratorio en los Servicios de 
Consejeria y Trabajo Social .. . Febrero, 1973, pp. 15-17) 
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b. To desicm a program of learning activities to develop 
knowledge" and skills essent^l to academic progress 
by adult students classified in these grade levels. 

Once the needs of these 957 students were assessed, 
they were grouped for instruction in grades 5-12. Ins- 
truction was provided to all of these students, the majority 
of whom were able to take placement tests given by the 
Department of Education, including the G.E.D. (Appendix 4) 
Thirty-three were able to perform successfully in all areas 
of the ninth-grade examination and 42 in all areas of the 
twelfth-grade examination; thus reaching educational land- 
marks. Others were able to advance in grade placement 
from one to three or more grades. (Appendix 4 ) (Graph 2) 

c. To acquire and/or develop materials to facilitate develop- 
ment of knowledges and skills in these levels . 

Since efforts were to be oriented toward preparing 
adults in these levels for advancement in grade placement, 
most of the materials used were those produced by the 
Department cf Education for the adult basic and the regular 
programs. Lists of thece materials are contained in 
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inventories kept at the Central Office of the Career Centers 
Program. 

Materials prepared in Science and Mathematics by the 
ABE Project were designed for students who might have 
advanced as far as the sixth in grade placement. (Quarterly 
Report, August - October, 1973, p. 9) (Quarterly Report, 
November - December, 1973 thru January, 1974, pp. 13-14.) 
Cycles II and III of the English materials were based on 
students' identified needs (grades 5 to + 12) and developed 
accordingly. In the Second Report, August, 1973, p. 27, 
reference is made to agreement by the English teachers to 
work on a "program for three different levels".* 

'3. To focus on language arts skills identified as basic to learn- 
ing in all areas, when developing educational materials for 
any given level. 

a. To identify language arts skills which are basic to 
learning in any given area. 

Importance of language arts skills as basic learning 
tools was recognized as a guiding factor in curriculum 

♦Copies of these materials (Mathematics, English and Science) will be sent 
under separate cover to ABE, O.E., Washington, D.C. 
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development by the ABE staff from the begirming stages 
of the Project. Original specific objectives were revised 
to include focusing on Language Arts as the core of th^ 
curriculum (First Annual Report, FY 1971, p. 7). Lan- 
guage arts skills, basic to learning in any area had been 
identified by the educational staff, and a list ccaitalning 
42 such skills had been developed daring the first program 
year. (Appendix 2, First Annual Report, FY 1971) As 
orientation of the staff continued and their commitments 
with the development of language arts skills through teach- 
ing of the different subjects was re-examined, the original 
list was narrowed down to ten. (Appendix 20 ) (Second 
Report, August, 1973, pp. 17-18, page 21 and page 23) 

b. To incorporate such skills into educational materials 
which are developed 

It wac understood and accepted by the staff that materif»Jis 
produced would provide for the development of such skills, 
and that teaching of content in the subject matters would 
serve to promote such development. 

Project Alpha, being a reading program stresses all of 
the language arts skills necessary to develop independence 
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as a reader (description on pp. 23*24, Second Report, 
August, 1973.) 

Materials developed in Science and Mathematics in- 
clude the reinforcement of basic language Arts amor:^ their 
objectives. (Second Report, August, 1973, pp. 27-28) 

Materials developed in English provide for the devel- 
opment of Language Arts skills in the use of English as a 
second language. * 

4. To provide for the planning and evaluation of educational 
materials produced by or used on an experimental tasis in 
the ABE Project. 

a. To prepare a plan for the development of such materials. 

Evidence exists to this effect. (Second Report, August, 
1973, Appendix II - Plan for the production. Implementation 
and evaluation of a reading program for illiterate adults. . . ) 
(Plan for the development of curricular materials in areas 
other than Language Arts available on file in the Central 
Office, CCP) (Indroduction to the materials produced in 
English) 

♦Copies of all of these materials will be sent under separate cover to 
ABE, O.E., Washington, D.C. 
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^- To iMrepare such materials according to p lan 

ExaminaUon of ttese materials reveal that efforts 
were made to follow the plan consistently azKi systemati- 
cally. IiKjuests were made amcaig the students to de- 
termine their main interests (Memo of December 7, 1972 
from the research specialist to the Project DirectorX Vtork 
groups were organized, the services of specialists were 
ccmtracted to serve as c^ultants and/or producers, and 
the materials were developed. (Second Report, August, 
1973 - Appendix IV, p. 2) 

^' To prepare a plan for th e evaluation o f matftHaiig 
Well-developed evaluation plans exist for Project 
Alpha (Second Report, August, 1973, Aj^ndix V - Syn- 
thesis of the Evaluation Plan for the ABE Reading 
Program. . . ), and also for other materials (Quarterly 
Report, August - October, 1973, pp. 15-16) 

To evaluate materials used in dilferent areas of the 
Proiect. 

Materials produced contain provisions for evaluation 
as measured by students' achievements and students' 
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r^u:ti(»s; as well as t!» melons tA the t^uAing 
(Appendices 9-14) (NotaUoos on marm&ls \)y the 
instructors) 

Records on the use of ITA as a soeaxis to teach 
English as a ^cocd language to ABB partidpants appear 
in a special report. (Sea»d Report, August, 1973, 
Appendix m) 

Area D ; Staff Develowaent 

1. To provide for in-service trainii^ of staff in different aspects 
of program planning, implemen^ioo, evaltmtion aiKi revisi<Hi, i^ces- 
sary to understand and carry out A^ commitments. 

a. To provide orientation to educational and supportive serv- 
ices staff <m the Career Centers Program and the ABB 
Project CQywTnitments. ar^ to Introduce them to a sys - 
tematic method of program planning, implementation, 
evaluation and revision. 

In-service training of staff is a basic ingredient in any 
educational program. Understanding of program goals is basic to 
commitment on the part of the staff, and such commitment is the foun- 
dation for goals attainment. 
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ABE staff were faced with some program constraints that 
had to be given special considerati«Mi il the program was to be suc- 
cessful. ParUcipants'attenctence was limited to <a» day a week. There 
was a wide rai^ in grade level (from 0 to + 12), and a wide ran^ in 
age (from 16-60). There were numerous areas to be covert with each 
student. In the c ase of Head Start employees time had to be distribi^ 
between academic and occupational skills. The staff number was 
numerically small and the complexity of the educatiaial program great, 
due more to the great diversity in the population's attributes than to 
teacher-student ratio. (First Annual Report, FY 1971, pp. 10-11) 

A way had to be found by which student programming ami 
staff development could proceed simultaneously with the greatest p<^- 
sible expediency. After much staff interchange it was agreed that the 
key was In systematic pljuming, both at instructional and staff develop- 
ment levels. (First Annual Reporl, FY 197, pp. 11-15 and 17-19) 
(First Annual Report, Appendix 4 - Staff Development Plan (5 pages) 

Orientation on program goals, and systematic programming 
were esUblished as primary objectives in staff development from the 
onset of the Project, and retained their priority throu^iout the second 
program year (Second Report, August, 1973, pp. 15-16), and even into 
the third year (Quarterly Report, August - October, 1973, page 7) 
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Numerous training activities were carried out, originating 
at Central Office and/or Training Centers level, for participants from 
both ABE and Head Start components with the assistance of internal and 
external resources, the latter proceeding from a variety of agencies 
such as HEW - Region 2, Puerto Rico, State Department of Education, 
Health Department, Catholic University, etc. (Appendix 8 ) 

b. To evaluate the staff's understanding of. and com- 
mitment to the systematic approach to programming . 

Among the general objectives of the Staff Development 
Program it is stated "to design and implement a staff development pro- 
gram which contains suggested activities for staff in-service training, 
follow up and evaluation." (First Annual Report, FY 1971, p. 18) 

During the months of May - July, 1972 an internal 
evaluation of the program (Career Centers and ABE) was carried out. 
Its general purpose as stated was: "to determine the degree of under- 
standing that the instructors, occupational and academic, have about 
the content and sequence of the instructional system which has been 
adopted". (Informe en tomo a la evaluaci6n interna del sistema adop- 
tado para adiestrar en destrezas ocupacionales y en educaci6n b&sica. . 
Julio, 1972, p. 5) A translated summary of this report is contained 
on pages 20-23 of the First Annual Report, FY 1971. 
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E valuation of this important aspect of the Project continued 
throughout its duration (Second Report, August, 1973, page 38), (Quar- 
terly Report, August - October 1973, pp. 7-8), (Quarteny Report, 
November - December, 1973 to January, 1974, pp. 10-12) A wide 
variety of activities which included interviews, conferences, observation 
and follov/ up visits, etc. were carried out by supervisory personnel 
from the Central Office and the Training Centers (Appendix 16). 

An inquest made among 26 memberL of the instructional 
staff in relation to the systematic approach, revealed that 16 were not 
familiar with this approach before teaching in ABE, 25 used this ap- 
proach in planning and instruction with ABE participants. All 26 res- 
pondents felt that this approach was very useful for individualization 
of instruction, and the majority found it fairly easy to follow. 
(Appendices 12) 

c. To provide orientation to educational and supportive 
services staff on language arts skills as basic learning 
tools in all program areas. 

Revised objectives for ABE at the end of the first pro- 
gram year included focusing on language arts as the unifying element 
in the curriculum. (First Annual Report, FY 1971, p. 7) The need 
for orientation of staff on this particular aspect of the educational 
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program was evident from the beginning, and persisted throughout the 
first and second years. (First Annual Report, FY 1973, p. 26), (First 
Annual Report, pp. 4-5 of Appendix 4), (Second Report, August, 1973, 
pp. 17-18) 

Provisions were made to give this orientation. The services of 
outstanding specialists were contracted and a series of activities in 
which staff members from all the three components of the training pro- 
gram participated, were developed. (Appendices 18. 19) (Second Report, 
August, 1973, pp. 17-18) 

Orientation for teachers was also incorporated into edu- 
cational materials produced. (Second Report, August, 1973, Appendix II, 
pp. 2 and 4) For example, Project Alpha is not just a reading program. 
It contains a component of teacher orientation that proposes to help the 
teachers, who are not reading specialists, develop the necessary profes- 
sional competencies for the teaching of reading. (Second Report, August, 
1973, Appendix H, p. 2) 

d. To provide orientation on group dynamics and interpersonal 
relations to the educational and supportive services staff as 
a means to facilitate effective interaction among themselves 
and with the students. 
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Commitment to team planning and decision making as well 
as the interdisciplinary approach adopted by the ABE Project, required 
that members of the staff adopt working procedures and develop beha- 
vioral skills which are essential for this type of performance. Group 
interaction had to be not only feasible, but highly effective. So in- 
service staff development included orientation and training in human 
relations and organizational development. (Second Report, August, 
1973, pp. 16-17) 

A series of activities in which members from all three 
components of the training program (educational, supportive, and oc- 
cupational) participated were carried out under the guidance of well- 
trained specialists: (Appendices 21, 22) 

An inquest made among 23 staff members revealed that 
14 had participated in such activities dealing with topics like group dyna- 
mics, interpersonal relations, case studies, etc. These 14 persons 
said that participation had helped them to improve their relationships, 
and felt that this type of orientation and training helps people to un- 
derstand themselves better. (Appendix 22) 

Area E ; Student Participation 

1. To provide for student participation in different aspects of the 
educational program. 

a. To assess students* needs and interests for planning 



ERLC 



45 



-37- 



educational activities and developing educational materials . 

The concept of student participation is explicit in different 
instances as records of program development are examined. It is 
stated among the priorities for FY 1972. (Second Report, August, 1973, 
p. 9) 

The idea of ha^ang the educational program as well as 
curriculum development based on students' assessed needs and interests 
is recurrent throughout the duration of Lhe project and can be found 
either explicit or implicit in different documents. (First Annual Report, 
FY 1971, p. 8), (Second Report, August, 1973, p. 9, and pp. 31-33), 
(Quarterly Report, August - October, 1973, p. 9, pp. 11-12 and 
Appendix A), (Quarterly Report, November - December, 1973 - January, 
1974, pp. 2-3, p. 9), (Informe de evaluaci6n interna del sistema adoptado 
para adiestrar en destrezas ocupacionales y en educaci6n bisica. . . , julio, 
1972, p. 33, p. 48) 

Information gathered from the training centers reveal that 
students' needs were assessed, learning objectives specified accordingly, 
and learning activities programmed at different level (general, group, 
individual, and independent study) (Appendix 17) Educational personnel 
and the supportive services t^taff collaborated in assessing students' needs 
and making provisions to meet them. (Appendix 4 ) 



ERLC 



46 



-38- 

An examination of plans for curriculum development and 
implementation thereof, gives further evidence of responses to this 
objective, (References for curriculum development, Area C) 

b and d To provide opportunities for the students to pstrticipate 
in the implementation and evaluation of the educational 
procrram. 

Objectives b and d may be considered jointly since they 
deal with two phases of programming which are closely related. The 
best accounts of student participation are found in the Second Report, 
August, 1973, pp. 31-34. (Illustration of "daily units" at work are found 
on pp. 30 and 34 of this report, and in the Quarterly Report for the months 
of November, December, 1973 - January, 1974, p, 9,) 

Inquests were made among the students during program 
years 1972-73, and 1973-74 to get their opinions on such aspects as: 
subjects which they enjoyed the most or the least; usefullness of classes 
and their applicability in the areas of work, home, personal life; degree 
of Individual help, and reinforcement received, etc. (Appendix 11 ) 

The students' reactions to the reading program (Project 
Alpha) were gathered through questionnaires answered by 64 participants 
during program years 1972-73 and 1973-74. Sixty-six per cent answered 
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that the topics in the reading were directly related to their jobs. Thirty- 
seven out of 64 answered that Language Arts was the class that they 
liked best. Over 80 per cent considered that the topics were related to 
their family lives. Nearly 97 per cent felt that the program had helped 
them develop reading skills and 63 out of 64 answered that the tests used 
to measure their progress were adequate, (Appendix 10) 

A questionnaire submitted to 34 students in relation to the 
materials prepared in Mathematics, reveals among other things that: 
Nearly one third were able to use the three manuals, thirty-one felt that 
the topics and situations presented in the manuals were related to their 
work, thirty-two were of the opinion that these materials facilitate learn- 
ing in Mathematics. (Appendix 9 ) 

In the evaluation of the Program made during the later part 
of program year 1971, students' opinions were gathered through a series of 
questionnaires, and an analysis was made. (Informe en torno a la evalua- 
ci6n interna del sistema adoptado. . julio, 1972, pp. 60-80) 

c. To provide opportunities for the students to interact in social 
and cultural activities. 

Although no official records are kept of such activities, some 
references are made to them in some of the reports examined, (Quarterly 
Report, August - October, 1973, p. 6), (Quarterly Report, November - 
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Der^mber, 1973 - January, 1974, p. 9) A large number of pAiotographs 
kept at the Central Office give evidence of many of these types of 
activities. 

d . To provide opportunities for students to particiimte in 

orientation activities in group dynamics and human relations > 

No official records are kept of such activities, but in the 
inquest made among 23 staff members who had participated in acti- 
vities of th^s type, there are three questions that have to do with stu- 
dent participation. Fifteen respondents answered that they had parti- 
cipated in such activites together with students • Sixteen answered 
that there had been activities of this type for students, and they felt 
that the students had been helped to improve their interpersonal re- 
lations as a result. (Appendix 22 ) 

III iVIodifications made to the ABE Project during its duration . 

Any proposed educational program uridergoes modifications 
during its implementation even if it is small in scope and short in dura- 
tion. The ABE Project of the Career Centers Program was planned 
with some basic general goals, which included the provision of adult 
basic education to + 800, educationally disadvantaged Puerto Rican 
adults. From 60 to 80 per cent of these would be Head Start 
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paraprofessionals and volunteers. The rest would come from other 
Human Services Agencies and the communities served by the training 
centers. This basic objective remained unchanged, until the last pro- 
gram year when a change in Head Start training orientation reduced 
the number of Head Start participants, and adults from other agencies 
exceeded those from Head Start. Up to the last year all training activ- 
ities had been center-based, but when services at the San Juan Center 
were limited to Head Start educational personnel, ABE moved into the 
community to continue servicing adults in the lowest educational level 
through the reading program (Project Alpha). The total population served 
by the Project was 1,241 adults, thus exceeding the original proposed 
number by more than 400. General goals also included the provision of 
better services through interagency funding and coordination. This 
remained unchanged, with the ABE Project functioning as a part of the 
Career Centers Program, and the Program operating as one unit for all 
intents and purposes. 

The greatest modifications were made in specific objectives 
which had to be revised in response to students' needs and programmatic 
realities. 

The original objectives were to sponsor innovations such as: 
— individualizea instruction 
— the use of teacher interns 
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"the use of i/t/a (initial teaching al^iabet for the 
teaching of English as a second language 
While individualized instruction remained an outstanding ob- 
jective throughout project duration, the use of teacher interns never 
materialized, and the use of the initial teaching alphabet was discon- 
tinued after the first year, * A report on the use of IT A is contained as 
Appendix III in the Second Report, August, 1973, 
Revised Project objectives included: 

(1) use of Language Arts as the core of the curriculum 

(2) systematization of instruction to facilitate planning 
and programming 

(3) use of an interdisciplinary approach in all levels of 
program planning, implementation and evaluation 
(First Annual Report, FY 1971, page 7), 

The use of a systematic approach to planning and programming 
is evident in numerous documents such as Program and Training Centers 
work plans, plans for curriculum development and evaluation, quarterly 
and interim annual reports, as well as evaluation plans and reports** 

*There are reports on file at the Career Centers Program Central Office 
that account for this in detaiL 
** References to all of these documents are made throughout this final report. 
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The use of language arts skills as the core of the curriculum 
is stated as a project objective repeatedly. Upon close scrutiny it is 
evident that the concept and its implementation underwent several chan- 
ges. During the first year a great deal of time and effort was devoted 
to production of interdisciplinary units which focused on the development 
of language arts skills, and were based on occupational content. (There 
are sample units on file at the CCP Central Office. ) A report on this 
subject, dated February, 1973, explains in detail why these efforts were 
discontinued. Instead a reading program based on occupational, family, 
and everyday- life concepts of interest to adults, was developed for levels 
0 to 4. 

The development of language arts skills and commitment to it 
on the part of all instructors, apparently persisted. Efforts to identify 
those skills which can be considered basic to achievement in all subject 
areas, are evident in lists produced and reexamined at different times. 
(First Armual Report, FY 1971, Appendix 2.) (Inquest among staff mem- 
bers to identify the 10 most essential skills in a list of 42. ) 

Once these 10 basic language arts skills identified by the staff 
as essential tools for learning in any curricular area were selected they 
were translated into behavioral objectives and used as guides in the 
development of curricular materials. * 



*Objectives in the Mathematics Students Manuals. 
Lists of processes and skills in the Science materials. 
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Any other modifications made were small and of no significant 
consequence to program objectives. 

IV. Significant difficulties encountered 

1. The wide range in grade level of participants, 0 to + 12"* 
made the areas that had to be covered by the students too 
numerous. 

2. Although the student-teacher ratio on any one day of the 
week was not large, the groups were so heterogenous, 
that attending to their individual needs placed heavy de- 
mands on the teacher's time and ingenuity. 

3- The fact that each student's attendance was limited to one 
day a v/eek was a handicap, especially in the case of those 
who had not developed the necessary skills to work inde- 
pendently. 

4. Students' orientation toward advancement in grade place- 
ment was many times in conflict with program orientation 
toward the development of essential skills and knowledges 
(academic and occupational) (Skill-building was a slow, 
time-consuming process and adults became easily frus- 
trated when they measured their progress in terms of 
ability to advance in grade level. ) 
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5. The rate of absences was hi^i, especially am<mg those 
participants who were not accountable to a sponsoring 
agency. 

6. The Project's attemfA to deal with many new conceits 
such as systems approach to programming and teaching, 
planning and implementation of interdisciplinary instruc- 
tion, use of the initial teaching alp^abe^ and individualis^ed 
instruction required resources beyond the means of the 
Program. 

7. The ABE staff was small, (4 teachers in each training center) 
and they lacked the necessary experience that understanding 
and implementation of these soirfiisticated educational con- 
cepts require. 

8. The scope and complexity of the program proposed and the 
lack of experience on the part of the staff, made it necessary 
to develop a program of staff development which was a 
project in itself. 

0. 1 he number of staff who assumed the responsibilities for 
staff development, also assumed responsibilities for super- 
vision: this in addition to the regular duties of their positions 
as Program and Project Directors, Curriculum Coordinator, 
r Valuation Gpecialist, and Job Skills Supervisor. 
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10. Although a large number and variety of materials 
were available, they did not always respmd in structure 
and content to the specific needs and interests of this 
particular clientele and to the systematic approach 
adopted. 

11. Selection of content from such a variety of resources 
for an heterogenous student poimlb-tion requires great 
skill and much time on the part of the teacher. 
Absence of these two necessary ingredients often results 
in random selection and lack of structure and sequence 
in the curriculum. 

12. Production of the Program's own materials in order to 
overcome the difficulties already mentioned is a costly 
endeavor in money, time and effort. 

When use, evaluation and revision of such materials are 
also attempted, the task can prove to be overwhelming. 

13. Intensive formative evaluation of an educational program 
requires resources beyond the means of this Project. 

14. Teacher overturn is a problem in any educational pro- 
gram; it is a crucial one in such a project. The loss of 
one teacher has tremendous implications in a project of 
short duration that devotes so much effort to staff 
development. 
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V. Outstanding attainments 

1- The students served surpassed by over 400 the original proposed 
number. With a relatively small number of teaching staff (student-teacher 
ratio of over 100 to 1) a highly heterogenous population was served. 

2. A large number of students advanced in grade placement, with an 
average advance of 2 grades in an average of 24 days of attendance. 
(Graph 1) 

3. 1 he systems approach to programming which was adopted allowed 
for the program to maintain its structure in spite of modifications made 
and difficulties encountered. Systematic planning and reporting facilitated 
program review in the light of program and evaluation objectives. 

A large number of human services agencies were served. 
(Appendix 1 ) 

Coordination with other agencies for the rendering of services to 
the student population reached a remarkable level. (Appendix 5 ) 

The program for staff development was we 11- planned, and 
consistent throughout the duration of the Project. 

A high degree of cohesiveness and commonality of purpose 
among Career Centers Program personnel (Head Start and ABE) fac- 
ilitated team planning and decision making. 

Achievements in the way of production of educational materials 
merit special attention. Project Alpha the reading program developed 
entirely by the ABE Project is a serious undertaking in terms of structure 
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and content. Considering the time and effort that production of such a 
program requires, it is indeed remarkable that it be produced by a 
project whose commitment was with instruction and not with curriculum 
production. 

Curriculum developed for the teaching of Mathematics in what would 
be grade levels 3 to 6. consists of a series of Student Manuals. It 
is well-structured and quite comprehensive in relation to mathematical 
skills for those levels 

The Science materials may lack the structure of those pre- 
viously mentioned, but they are also very interesting. They give a 
sense of fluidity which is characteristic of curriculum which emerges 
in response to students' needs. 

Materials for the teaching of English (Cycles I - m) were 
designed systematically. They are unquestionable evidence of dedication 
and commitment on the part of the teachers who produced them. 

VI . Comments and suggestions 

A demonstration project should not be so large in scope. Review 
of the ABE Project leaves the impression of lacking delimitation. Too 
much was attempted, which is probably why so much was accomplished. 
Still, one can not help but feel that there are loose ends which could have 
been prevented if the scope of the Project had been more limited. 
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The average degree of advancement in grade placement reached 
in such a short time (an average of 24 days of attendance) by such a 
large number of students may be indicative of the fact that educational 
programs for adults should not be extended over long periods of time. 
With concentrated efforts of students and staff adults can advance rapidly 
in levels of achievement required for progress in grade placement. 

Demonstration projects should have different phases of devel- 
opment, including a first phase devoted to recruitment and intensive 
training of staff so that they may develop the necessary competencies 
for program implementation. 

Materials prepared by one Project should be field tested by 
others which are organized later. Planning, implementaticm, evaluation, 
and revision of curriculum which are the four phases of the complete 
cycle require more time than is geiierally available in programs of 
fixed duration. 
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Observations 




Origin 


Central 
Office 
Dept. of 
Education 

Center 
Center 
Center 

Central 

Office 

U.P.R. 

New York 

U.P.R. 1 

Dept. of 
Education 

Center 
Center 
U.P.R. 


Resource 


mternal- 2 
External- 1 

Internal- 3 
Internal- h 

Internal-10 
External- h 

External- 3 

Internal- 2 
Internal- 1 
External-13 


Component 


ABE and 
Head Start 

ABh ana 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 

ABE and 
Head Start 


dumber of 
participants 
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Form 


Orientation 

Follow up 

Observatior 

Evaluation 

Workshop 

Lecture ^ 

Interview 

Meeting 

Lecture & 
Laboratory 
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Appendix DC 



PROGRAMA ADIESTRAMIENTO HEAD START 
DIVISION DE EXTENSION 
UNWERSIDAD DE PUERTO RICO 
RIO PIEDRAS, PUERTO RICO 



ERIC 



Apreciaci6n de los estudiantes con relaci6n 
a los materiales de matemitica 



Centro de adiestramiento 21 estudiantes de Caquas y 11 de Aquadilla 

1. iQvi§ manuales de matemitica Uegaste a usar? 
Ntimeros enteros positivos 22 
Mmeros fraccionarios 12 
Mmeros decimales 10 



2, ^Se te estimul6 y orient6 para poder usar los manuales? 

Sf 32 No 0 

3. Si se te orient6, iqu§ cantidad recibiste? 

Mucha 27 
Regular 5 
Poca 0 



Ningtina 



4. ^Te sentiste seguro cuando fuiste a usar el manual por primera vez? 

19 No 13 

5, ^Cuin seguro te sentiste? 

Muy seguro 6 Poco seguro 5 



Bastante seguro 18 Inseguro 



7B 



-2- 



6. ^Estaban los temas y situaciones en los manuales relacionadof con tu 
trabajo? 

Sr 31 No 1 



iCxAn relacionados estaban? 

Muy relacionados 17 

Bastante relacionados 14 

Poco relacionados 1 



Ningiina de las anteriores 0 

8. iCrees que los cuadernos ofrecen dificultad para trabajar en ellos? 

sr 4 No 28 

9. iCuinta dificultad ofrecen? 

Mucha dificultad 2 

Bastante dificultad 1 



Poca dificultad 17 



Ninguna dificultad 12 



10. iSon apropiadas para medir tu progreso las pruebas que pudiste trabajar 

en los manuales? 

Sf 32 No 0 

11. ^.Crees que las explicaciones ofrecidas en los manuales con ''dciles de 

acender? 

Sf 32 No 0 
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12. I Cu^n flciles de entender? 

Muy flciles 11 
Bastante Mciles 21 
Diffciles Q 

13. iConsideras interesante (s) el manual o los manuales aue estudiaste? 

sr 31 No 1 

14. <; Cudn interesante (s)? 

Muy interesante (s) 24 

Bastante interesante (s) 7 

Poco interesante (s) l 

Nada interesante (s) Q 

15. iCrees que los manuales facilitan el aprendizaje de la matematica? 

SI 32 No 0 

16. Si lo facilitan, ^Culnto? 

Mucho 22 
Bastante 10 
Poco 0 
Nada 0 

17. iRecibiste ayuda de la instructora mientras usabas el manual? 

sr 31 No 1 
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18, iCon cuinta frecuencia la recibiste? 



Frecuentemente 17 

A veces 10 

Pocas veces 4 

Nunca 1 

19, iQu6 tipo de ayuda? 

Aclarar t^rminos 25 

I.iterpretar dibujos 13 

Analizar problemas 22 

Prictica adicional 13 

Otros 9 
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Appendix X 



PR03RAMA ADIESTRAMIENTO HEAD START 
DIVISION DE EXTENSION 
UNIVERSIDAD DE PUERTO RICO 
RIO PIEDRAS, PUERTO RICO 



Apreciaci6n de los estudiantes participantes 
en el Proyecto Alfa con relaci6n al uso de los 
materiales de Artes del Lenguaje 



Planilla 



1. Centro de adiestramiento CTeneral Afios 1972 - 73 y 1973 - 74 



2. iQu^ clase te gust6 m&s durante este afio? 

Espafiol 37 Matemitica 7_ 

Ingles 1 Vocacional 0_ 

Ciencia 3 Todas 15 

Ninguna 1_ 

3. iCu&l de las clases te gust6 menos? 

Espafiol 5 Matem^tica 14 

Ingl6s 15 Vocacional 1 

Ciencia 6 Todas 0 

Ninguna 21 



4. <; Dirfa usted que los temas que se trataron en la clase de espafiol, estaban 
relacionados con su trabajo? 

Sf 42 No 22 
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4 . a . Cudn relacionados ? 

Muy relacionados 21 



Rejularmente relacionados 15 
Poco relacionados 20 

5. I Culnto se le e3timul6 a usted para aue participara en la clase de espaflol? 

Mucho 47 Poco 4 

Regular 12 Nada 1 

6. ^En au6 forma particip6 usted en la clase de espanol? 

Contestando preguntas y leyendo 34 

Leyendo en voz alta 38 

Leyendo 37 

Escribiendo y leyendo 34 



Tarjecas y ejercicios escritos 33 

7. ^Prepar6 o ayud6 usted a preparar materiales para la clase de espanol? 

Sr 28 No 36 

7. a. I Qu^ materiales prepar6 o ayud6 a preparar? 

Flores 1 Albumes 13 

Oraciones 21 Otros 7 



Ninguno 16 

8. iDirIa usted que los te^nas que se trataron en la clase de espaflol, 
estaban relacionados con su vida familiar? 

Sf 53 No 11 
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8. a. I CvAxi relacionados? 

Muy relacionados 29 



Re jularmente relacionado 22 

Toco relacionado 6 

^. I Le ayudaron a su progreso en la lectura los ejercicios de prlctica que 
se hicieron en la clase de espafiol? 

Sf 62 No 2 

10. X Cue opira usted de los ejercicios de las pruebas de espaftol oue se usaron 

rara deter minar su progreso? 
10. a. en t§rminos de frecuencia 10. b. en t$rminos de dificultad 

12 demasiado frecuentes 7 diffciles 

4^ suficientemente frecuentes 32 regulares 

'3 poco frecuentes 25 flciles 



IL ^Considera usted oue las pruebas usadas son apropiadas para medir su 

progreso como estudiante? 

Sf o3 No 1 

12. ^Cuin interesantes considera usted que eran los temas en la lectura y en 

la escritura? 

48 Muy interesantes 2 Poco interesantes 

14 Medianamente interesantes 0 Nada interesantes 
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v. ^-.Ccni^iien ui'Jted oue Ion temas tratados en la clase de espiftol t^nfan 
nue v^'^r con las relaciones nociales (conocimientos generales .sobre 
el hombre y la cultura, el aprendizaje, diferentes tipos de conducta, 
etc.) de los estudiantes? 

20 siempre 10 raras veces 

30 casi siempre 3 nunca 

14. ^Cuiri interesante considera usted la clase de espafiol? 
02 muy interesante 
1 medianamente interesante 
1 poco interesante 
0 nada interesante 



15. iQu4 m^todos audiovisuiales considera usted que ayudaron a hacer la 
clase mSiS interesante? 

o8 el uso de liminas Otros 16 



43 el uso de tarjetas 
?8 el uso de cartelones 



16. ^Culn titil es para usted lo aprendido en la clase de es|^ol? 

Muy titil 57 

Medianamente titil 6 

Poco tjtil 1 
Nada Util 0 
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PROGRAMA ADIEIflTRAMIENTO HEAD START 
OFv^ISION DE EXTENSION 
UNIVERSIDAD D€ PUERTO RICO 
RIO PIEDRAS, PUERTO RICO 



1. Centro de adiestramiento General Afios 1972-73 y 1973-74 

2 . I Trabaja usted ? 

Sf 200 No 



3. I En qu§ agencia trabaja? 

3_ Corporaci6n de Salud Ptiblica 

11 Rehabilitaci6n Vocacional 
5 New Careers 



108 

142 Head Start 
9 



4 Colegio de Cayey 



2 Cuerpos Juveniles 
1 Centro de Ancianos 



Universidad de Puerto 
Rico 



1 Senacios Sociales 
12 Municipio de Caguas 
3 



108 Comunidad 



Corporacito de Renova- 
ci6n Urbana y Vivienda 

Departamento del 
Trabajo 



6 Otras 



4. iQu6 clase te gust6 mis durante el presente afio? 
EspaHol 48 MatemAtica 

Ingles 19 Vocacional 

Ciencia 38 Todas 

Ninguna 



60 



8 



135 



0 
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5. iQn^ clane te just6 menos? 

Espai.ol 28 Matemitica 40 



* In^l'^s 78 Vocacional 0 



Ciencia 24 Todas 8 

Ninguna 133 
'">. iCull o culles de las clases le es mAs titil a usted? 





Trabajo 


Hogar 


Personalmente 


F.*oir~!ol 


166 


65 


58 


In7l4" 


29 


20 


31 


Ciencia 


21 


29 


25 


Materrirltica 


83 


35 


28 


Vocacional 


46 


31 


32 


Todas 


78 


89 


103 


Sin contestar 


23 


41 


33 



n. Instrucciones: 

Lea detenidamente cada una de las aseveraciones. Piense por un 
momento para qu§ clases aplica y luego marque su respuesta en los espacios 
en bianco correspondiente a cada una de las clases. 



Clases 



Aseveraciones 


Espafiol 


Ingl§s 


Ciencia* 


Matemltica 






No 




No 


Sf 


No 


sr 


No 


1. En la clase se 
ofrece ajruda 
individual cuando 
el estudiante no 
entiende. 


301 


7 


288 


17 


260 


9 


297 


11 
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Clases 



Aseverac3c::9s 


Espanol 


Ingl4s 


Ciencia* 


Matemltica 


2. Los medios usados 
para ev^luar mi trabajo 
en la claso 6on apro- 
ciados. 


§L 


No 
13 


§L 

286 


No 
19 


257 


No 
12 


296 


No 

12 


?. En la clase se hacen 
suficientes ejercicios 
cie pr5.ctica. 


291 


17 


281 


24 


246 


23 


291 


17 


4. En la clase se usan dife- 
rentes formas de ensefiar 
el material, como por 
ejemplo: llminas, pelf- 
culas, discos y otros. 


\ 


44 


260 


4b 


233 


36 


253 


55 


5. En la dace se estimula 
al estudiante a participar. 


294 


14 


283 


22 


2i31 


18 


290 


18 


n. La maestra demucstra 
interns en que uno 
aprenda. 


303 


5 


289 


16 


254 


15 


298 


10 


7. En la clase aprovecha 
bion el tiemoo. 


304 


4 


298 


7 


260 


9 


301 


7 


3. En la clase se le reconoce 
al estudiante su esfuerzo 
por aprender y hacer las 
cosas bien. 


300 


8 


287 


18 


255 


14 


299 


9 


9. En la clase se le explica 
al estudiante lo que no 
entiende cuantas veces 
es necesario. 


299 


9 


291 


14 


261 


8 


294 


14 



* Durante el ano 1973-74 el Centro de Aguadilla no ofreci6 Ciencia. 



ni. Considera usted que esfci aprovechando su tiempo en el Centro de Adiestramiento. 
Sr 304 No 4 
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^Por qu4 ra26n? 

He mejorado 157 

Tiene mis interns 65 

He progresado 111 

He aprendido mis 126 

He aprovechado el tiempo 69 

No contestaron 14 
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Appendix XH 



Area IV. Forma IV, Obj. 2 b. 



Fecha ^^^'^P^'^ devolucidn: 



C UE fiT T Q NARIQ 

1. ^Conocfas el enfoque sifrcem^tico de la ensefianza antes de trabajar en 

el Proyecto da EducaciCn Bdcica de Adultos? 

gf 10 No 16 

2. ^Reciblste orientaci-Sn sobre el enfoque sistem&ico para aplicarlo en 

la enseilansa en el Proyecto' 

Sr 26 No 0 

3. ^Utilizaste el enfoque sistemdtico en la enseflansa de los adultos parti - 

cipantes en el Proyectc? 

sr 25 No 1 

Si contestas sf. indica en qu§ instancias. 

a. ^Al planificar unj.dad23? 

sr 22 No _ J 

b. ^Al planificar lecciones diarias? 

sr ^5 No 1 

c. i En qu6 ensefianza de grupos? 

Sf 22 No 1 

d. ^ En la enseflanza individual? 

sr 26 No _0 

4. A continuaci6n aparecen las difa rentes partes del frfRtema de ftn?=!f>ffftn7a. 

Indica con un ntSmero del 1-4. el grado ds dificultad que encontraste en 
su instrumentaci6n: 

1 sf resultd muy tacil, Z, sT result6 fftcil, S sT resultd diffcil, y 4 sf resultd 
^ muy diffcil , 

ERIC 3^ 



1 :j 3 4 



11 


9 


6 


0 


1 


17 


6 


2 


CD 


14 


4 


0 


4 


17 


5 


0 


4 


In 


5 


1 


4 


12 


7 


3 




15 


4 


3 



5. iA qu6 atribuyes bs dif^cuitr 



"2- 

diagn6ctico de necesidades 
formulaci6n de objetivos 
selecci6n de contenido 
selecci6n de actividades 
LolecciCn de medios 
evalu'vCifin 
revi<-i6n 

des, si encontraste algunas? 



V^ase al dorso 



6. iF?,s utilirrdo el onfoque '".Istcmf'.lco de la onseflanza en alguna otra sHua* 
ci6n quo no sea la ensGnarzi on oi Proyccto EBA? 

Sr _20^„, No _6 

Si contostaG sf, explica breve^.ente. 



V^ase al dorso 



7. iQu§ ventajas encuentras en el enfoque siGtem&tico de la ensefJansa? 
a. Para el maestro 

_ Fl maes tr o planifica v se orcraniza mejor 13 

Le hace m&s seguro 9 

Fs un Tafa. ^ 

Permite la evaluaci6n contfnua 8 

L a ensefianza sicrue una secuencia 5 

Se conoce las necesidades del adiestrando 6 

Facilita la planificaci6a 4 
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(5) 



in) 



Limitaci6n en conocimientos 7 

Tenfa ooca experiencia educativa 7 

Falta de tiempo para preparar medios H 

Fscaso tiempo en clases 6 

Formulae i6a de objetivos 5 

Necesidad de instrumentos confiables 5 

Necesidad de materiales 2 



Al planificar 7 

Capacitaci6n de adiestrandos 7 

En clases de economfa dom^stica 2 

En la e.isenanza de matemlticas 2 

Curses a nivel de colegio 6 

En prlctica docente 2 

Trabajo remediativo con estudiantes 7 

Seminaries 3 

Institutes del Hogar 1 

En Servicios Sociales 1 
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b. Para el alumno 

Se planea a base de sus necesidades . : 10 

Apre nde mis rlpido 13, 

El estudiante ayuda en el diseno del currlculo 5 

S e desarro Ua a su propio ritmo_>_> > L 

Se responsabiiiza de su progreso 5 

Le da ^ec pi ridad al a die strando _ > ^ 7 

Aleanza sus metas en corto tiempo 7 

8. i Recomendarras oote tipo de enfcque para Ir. cnssrlanza de adultos en des- 
ventaja educativa? 



Sr _26 _ No 0 

Explica brevemonte tus razones: 



V^ase al dorso . 

9. iQu6 otros comcntarios desear^as hacer con relaciSn al enfoque siste- 



iTxfitico de la ensenanza? 

Muy b ueno ^jll^ j: ^ 10 

Es tm gula efectivo . > > , . . . . . . > . , > 10 

Hay continuidad en l a consecuc i6n de los obje tivos 2 

Se economiza tiempo 11 

Aj/^ida mucho al maestro nuevo 8 

He crecido profesionalmente 7 

Preparar mis y mejores materiales 2 
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(S) 

Lk'n:i las la junas que puedan tener 6 

Ahorra tienipo 11 

Eo- rna^ directo y ayuda mis al adulto 7 

re:nrrolla orjullo por su progreso 6 

Ldri riecesidades se atacari globalmente 9 

Projrpsa al ritmo de sus capacidades H 

Fritimula la confianza en el estudiante 5 
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Appendix XlIT 

Area IV, Forma m, Obj. 2 b 

PREGUNTA:" tUI/\S PAR.\ LA ENTREVISTA CON EL PERSONAL A CARGO 
LK LA SUPERVLSION DE LOS INSTRUCTORES. EN RELACION CON EL 
ENFOQUE SI3TEMATIC0 DE LA ENSEl^ANZA 

1. ^Recibieron todoG los instructores aue han estado bajo su supervisi6n 
orientaci6n sobre la 3istematizaci6n de la enseflanza? 

sr 4 No 0 



(31 la contestaci6n es No, pregHntese au§ por ciento {%) no la, recibi6 
y por qu§. ) 



r. ^La recibi6 (ieron) algnno (s) de usted personalPiente? 

3 No 1 

3. ^Dirfa usted aue los instructores entendieron debidamente el enfoque 
sistemltico de la ensenanza? 

sr 4 No 0 



I En au^ evidencias basa usted su afirmaci6n o negaci6n? 

A trav6s de records usados para evidenciar el proqreso de los 

fistudiantes 1 

En lar3 observaciones de clases 1 

En las reuniones interdisciplinarias 1 

Producci6n de unidades interdisciplinarias 2 

4. ^Utilizaron los instructores el enfoque sistemdtico para la ensenanza 
de los adultos? 

sr 4 No 0 



Si contesta en lo afirmativo, pregunte: i En qu6 medida dirfa usted 
lo utilizaron? 

^ Completamente 3 Medianamente 1 

ERJC Poco 1 Iniciando 1 

^ 96 



-2- 



r. iFsK u.sted .satlsfecho de la forma en que los instructcres respondieron 
a la cirAcitaci6n en torno al eafoaue sistem^itico de la eriGenanza? 

Sf 3 No 1 



Expliaue: 

Ge vieroa los logros alcanzados 1 

No estoy satisfecho de todo 1 

Rpspondieron maravillosamente 2 

0. iQii6 observaciones harfa usted en relaci6n con el uso de este enfoque 
3n projramas de la naturaleza del Proyecto EBA? 

M&3 conocimiento del proceso 2 

Sin este enfoque el programa fracasarfa en ciialquier lucfar , , 1 

Es muy titil pues proporciona refuerzo adicional en las 

Areas que lo necesitan 1 



7. iUtiliz6 usted, en su capacidad de supervisor, el enfoque sistemltico 
en alguna forma y/o medida? 

Sr 4 No 0 



(Si la contestaci6n es afirmativa, pida los detalles. ) 



Fn orientaci6n en servicio al personal 1 

Para ubicar mejor a los estudiantes como a los 

instructores 2 

Cuando hacia las veces de directora 1 



haf 
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Appendix KIV 

Area H. Forma H. Obj. 1 c. 



Fecha Umite |ma su devolucldn: 



1. ^Has participado en reuniones de ptariScacidn del Proyecto EBA? 

a. A rivel de Programa (Oficina Central) 
cr _ii _ No _5 

b. A nivel da Centre 

Sr 22_ No ^ 

2. ^Has participado en reimiones de ci^luacidn del Proyecto EBA? 

a. A nivel de Programa 

sr .15 No _i 

b. A nivel de Centro 

sr 21 No .J 



3. iTq ayud6 e^a forma de participacifin a comprender mejor los objetivos 
y comeddos del Proyecto? 

sr 22 No _2 



Si con^estas sT, indica en qu* grade: 

12 muchrsimo ^ 
9 mucho 
3 bastante 
un poco 

4. ^Te ayiid6 esta forma de participaci6n a comprender mejor el p9.pel 
que tfi jugabas en el Proyecto? 

sr 22 No _2 



Si contestas si, indica en qu§ grado; 

o 

ERJC 15 muchTsimo 
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J mucho 

J bactante 



un poco 



5. Indica ccn una mr.rca de coteio el c£:/ificrM ivo que mejor describe la 
forma en que te aentfas ^.a mayor parte del tiompo cuando parlicipabas 
en este tipo de actividar'a:-: 



_7_ 
1 



0 



confic.do 

tranauilo 

seguro 

clarLficado 
reconocido 



0 



0 



preocupado 
inquieto 
inseguro 
confundido 



.0 ignorado 



6. I Conrid^ras que esta forma de prcc?der acelera los trabajos? 
Sr 22 No 2 

Si contestas na, explica brevemente: 

Las relaciones i nterpersonales no eran de calidad _2_ 
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?• I Recomendarfas esta forma de proceder en proyectos similares al 
de EBA? 

sr ^22 No 2 



Si contestas mi explica brevemente: 

Las relacj o nes interpersonales no eran de calidad . , , 2 

Para evitar el impacto • • 1 



on 
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8. ^Cudles de los siguientes fiictbres consideras mis signiflcativos para 
el C-y^io do e^ta forma de proc : rimionto do trabajo? 
Enumeralos en orden da lmpCi.1:sni.ia de 1 a 5; dcnde el 1 corres- 
pond©, al mas imporcar^e. 



4 


4 


1 


3 


7 


5 


1 9 


D 


A 

H 


n 


9 


A 
V/ 


2 


4 


e 


7 


1 


4 


5 


2 


/> 
O 


4 


3 


4 


1 




5 


3 


8 


4 


1 


6 


3 


6 


4 


4 



el trasfondo de preparaci6n acadSmica de los i«rtl- 

el conocimiento ds los cbjstivos d2l Programa 

cl comatido de los participv.ates ccn el Prcgrama 

la caKJad c\b las relaciones intcrpersonales entre los 
participsntes 

el trasfondo de experieiKias de trabajo de los partici* 
pantes 

la comprensifin del enfcx^ue por los particip^Jites 



9, iCrees que el maestro especiah^a en un AreaL en particular esti com 
promeUdo con todos los objc-tivos del programa educativo? 

Sr 24 No 0 



10. iCrees que el procedlmiento de trob-^Jo on et^ulpo mejora las probablll 
dades de que un proyecto como el de EBA logre sus objetivos? 

sr 24 No __0 



Explica brevomente: 

Se ofrecen mejores servicios educativos 9 

Se diagnostican necesidades individualmente 5 

Se evaltia con mayor objetividad 8 

Se logran mejor los objetivos 6 

Los instructores conocen mejor todas las Areas 7 

Se economiza tiempo ^ 

Las relaciones interpersonales no eran de calidad 2 

Los organizadores desconoclan sus objetivos 2 
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Learning activities 


Independ- 
ent stud J 
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ON 


on 
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Science 






H 




Goals related to learning 


English 
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o 

OJ 
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Math- 
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J- 
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Spanish 








ir\ 


Need's assessment 


Other 






H 
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t J 
' J 




H 
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Number of 
students 
per Center 


20 students - 
Aguadilla Center 


20 students - 
Caguas Center 


students - 
San Juan Center 


Totals 
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Appendix XX 

1. To recognize and read their complete names 

2. To follow instructions 

3. To pronounce correctly the sounds of their vernacular 

4. To mark proper use of vocabulary with its correct meaning 

5. To express ideas with clarity in a well organized form 

6. To relate words by their meanings 

7. To identify and describe correctly, persons, animals, plants, 
objects and events 

8. To recognize common abbreviations 

9. To express ideas using words in their proper, accepted form 
10. To follow directions: right-left, up-down, in front -behind, etc. 
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Appendix XXII 

Area IV, Forma 7, Obj. 4 b. 

Fecha ITmite jara su devolucldn: 

10 MAY 1374 

La calidad de las relacione^ interpersonales es factor determiaante 
del 6xito d9 un programa en el one participa un gran ntoiero de personas. 
El Proyecto EBA del Programa da Adlestramionto para Personal de Head 
aart proveyd actividades ds orientation tanto a los miembros del persor^al 
como a los estudiantes con el propdai^o de faciUtar la interaccl6n efectiva, 
esoncial al Icgro de los objstivos del Proyecto. 

1. <> ParticipS usted en accjvidad':3 de esa Indole, auspiciadas por la 

Oflcina Central, durante el tiempo qi.ie estuvo en el Programa? 

sr No 9 

2. iParticip5 en aly^ma actividad de esa natuj'ai.eza, auspiciada por 

el Centre de Adiastramientc? 

sr 14 . No _J 

3. ^RecuGrd?. alguna (s) er pr.rt:r:i?,r? 

(Si contesta sf, pfdasele que la U.) describa.) 



V^ase al dorso 

4. iDirfa ustad que tal {es) actividad (es) &yud6 (aron) a mejorar las 
relaciones entre las persorA3 que paiticiparon? 

sr ._14 No _9 

(Si contesta sf , pregtSntese en qii6 medida) 

i mucho 

8 bastante 

Z un poco 

ERJ£ ^ caslnada 



Reuniones con sic61ogos 11 

Estudios de casos 10 

Adiestramiento en caracterfsticas del adulto 11 

Dindmica de grupo 4 

Relaciones interpersonales 3 

Adiestramiento seflor Casablanca 1 

Unidad diaria 3 

Excursiones 1 

Visitas a los hogares 1 

Orientaci6n 1 
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(Si contesta no, pregtintese las posibles razones. ) 



5. iParticipd u?fecl en a?giiri,a (s) actividad (es) d<? este tipo en que pai-tici- 

paron tambii-n fJEtudiantes? 

sr . Mo _8 

6. iSe llev5 (nron) a cabo aJcjuna (s) actividad (gs) de este tipo para los 

ectudir.ntes? 

sr No 7 

Si ccntesla sr. progfinteGs. 

7. iDirfa usted que tal (es) actividad (es) ayudd (aron) a los estudiantes a 

mejorar sus relacicnes? 

a) I Entre ellos tnismos? 

16 No__7 

b) I Entre ellos y los maestros? 

sr 16 No 7 



8. iCree usted que este tipo de actividad (ey) ayuda (n) a las personas a 
comprenderse mejor? 

sr 18 No 5 

(Si contesta sr. pregtintese en qu6 medida) 

Q mucho 4 algo 

6 bastante 4 un poco 
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